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themselves better than others, thereby, have higher
levels of academic performance. However, previous
Accepted: 18 Nov. 2020 research performed in this field conducted mainly
DOI: 10.14689/ejer.2020.90.12 with Western participants and secondary level school
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relationship between beliefs in a just world (BJW) and
academic achievement. Also, this study examined
gender differences in the main variables and the
moderating effect of the gender on the relationship
between beliefs in a just world and academic
achievement with undergraduate students from
Kyrgyzstan.

Research Methods: A correlational research design was adopted for the current study. A
convenience sample of 302 undergraduate students participated in this study. The participants
completed a questionnaire, including demographics, grand point average (GPA), and
measures of beliefs in a just world.

Findings: Analyses revealed that personal BJW, general BJW, and a two-way interaction of
gender and general BJW predicted academic achievement. Additionally, the positive
relationship between general BJW and academic achievement was moderated by gender. Low
levels of general BJW adversely impacted male students but did not affect female students. In
this study, gender differences were also found in academic achievement, general and personal
BJW.

Implications for Research and Practice: Future research needs to replicate gender’s
moderating role on the general beliefs in a just world and academic achievement since, to our
knowledge, it is a novel finding in the just world hypothesis and academic achievement
research.
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Introduction

Just world theory has been one of the most widely studied theories in social
sciences literature over the 50 years. However, its application to school context and
academic achievement! is relatively recent (Peter, Kloeckner, Dalbert, & Radant, 2012).
According to Lerner's (1965) Just world hypothesis, people are motivated to believe
that they deserve what they get and they get what they deserve. As an individual
difference variable, the belief in a just world (BJW) begins to develop in the later stages
of childhood (Jose, 1990) and affects many psychological phenomena. Among them
are individuals' well-being and social adaptation functions and motivation for success
(Dalbert 2001; Dalbert, 2004).

According to Dalbert (2004), a strong success motivation is a prerequisite for
academic achievement at school. Thus, BJW may function as a motivating factor for
academic performance by providing beliefs that our efforts will be valued and treated
fairly (Dalbert & Maes, 2002) and also providing a perception of a trustworthy school
environment, which has an impact on student achievement (Peter et al., 2012).

Tomaka and Blascovich (1994) conducted one of the first studies regarding the
relationships between student achievement and BJW. In this study, participants with
higher BJW in laboratory conditions were more successful in performance tasks than
participants with lower BJW scores. Afterwards, Dalbert et al. conducted a set of
studies investigating relationships between BJW and school-related variables,
including student achievement. In the first study, Dalbert (2000, as cited in Peter et al.,
2012) examined the connection between BJW and the grade point averages of the 7th
and 9th-grade students in different types of schools in Germany. She found that the
higher the BJW scores were, the higher the overall grade point averages. In another
study conducted by Dalbert and Maes (2002) with a group of 1000 students, the
findings showed that there was an adaptive significant relationship between student
motivation and BJW. Following these studies, Dalbert and Stoeber (2005) showed a
high positive relationship between academic scores taken from grades 7 and 13
students and a strong BJW. One year after, in a longitudinal study, Dalbert and Stoeber
(2006) were showed the positive relationship between students” grades and personal
BJW. In 2007, Correia and Dalbert studied the personal and general belief in a just
world and academic achievement as part of their wider study with Portuguese
students (from 7th to 12th grade and university students). In this study, the personal
BJW was related to student achievement. Also, Peter et al. (2012) studied the
relationship between academic achievement (lecture given grades) and BJW with a
broad audience of secondary school students (first sample 947, second sample 2718
students). The findings showed that personal justice experienced by the students (the
belief that teachers treat them fairly) plays an intermediary role between BJW and
school success. In other words, having a strong Individual BJW was strongly linked to
the thought that teachers were fair, and consequently, which led to an increase in
academic achievement.

It is used interchangeably with academic performance and academic success.
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More recently, Downing (2012) showed that BJW for self predicted long term
academic investment for 233 American University students. Her study included
university students from various ethnic backgrounds. However, in this study, rather
than academic performance the focus was on academic investment. According to this
study, the more the students endorsed BJW self the more academic investment they
made.

Some studies made a distinction between personal BJW and general BJW (see for a
review Hafer and Sutton, 2016). General BJW means that, in general, the world is a
just place for all. On the other hand, personal BJW reflects that the events in one’s life
are just. General BJW and personal BJW have different effects on peoples” wellbeing.
BJW personal has been connected to intra personal variables, such as personal well-
being. On the other hand, BJW general has been related to societal judgment, such as
victim derogation (see for a review, Downing, 2012). However, these findings are
mainly from Western societies. There are some findings from more collectivistic
societies that differ from Western countries. For example, Wu et al. (2011) found that
in comparison to personal BJW, general BJW was higher among the Chinese adult
earthquake survivors and adolescents from the poverty stricken areas in contrast to
Western individuals. They provided an interpretation that general BJW act as a
wellbeing enhancer in Chinese society just as personal BJW did in Western societies.
Therefore, in the current study, both general and personal BJW were included to
understand whether these constructs work in the same direction as in the western
societies.

Although just world hypothesis has been widely studied in general, a limited
number of studies have investigated the impact of BJW on academic achievement in
the last decades. Other than Dalbert (2000, cited in Peter et al., 2012) and Correia and
Dalbert (2007), most of these studies have included the construct of personal BJW
rather than general BJW as part of their investigation. Also, many of them have been
conducted with students from secondary education level (except Correia & Dalbert,
2007). In addition, these studies were conducted with Western students.

In this context, the main purpose of this study is to investigate the effects of general
and personal BJW on student achievement. This study also aims to find out the role of
gender in the relationship between BJW and student achievement. The validity and
reliability values of the Belief in a Just World Scales used in this study are presented
for the aim of this study. The current study included both general and personal
constructs of BJW for examination. As there seems to be a shortage of studies regarding
university students, we collected the data from the university students living in
Kyrgyzstan, the country may be considered to be more collectivist than the Western
countries. Hence, we try to answer the following research questions for the purpose of
the current study.

1. Is there gender differences in academic achievement, BJW general, and
BJW personal?

2. Istherearelationship between general BJW and academic achievement?
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3. Is there a relationship between personal BJW and academic
achievement?

4. Is there a moderating role of gender between individual BJW and
academic achievement?

5. Is there a moderating role of gender between general BJW and academic
achievement?

Method
Research Design

A quantitative research approach was adopted with a correlational research design
in the current study. The data were collected ones and the interrelationships among
the variables were studied with appropriate statistical analyses.

Sample

Three hundred and two university students studying social science subjects
(business, history, literature and communication sciences) from Manas University in
Biskek participated in this study. The sample was recruited using convenience
sampling method. This method provides and easy access for the participants (Patton,
2015). The participants included 224 females and 78 males and all of them voluntarily
participated in this study. The mean age was 20.89 (SD=1.80).

Instruments

Participants completed a demographic information form about gender, age,
grades, parental education, family income and two scales regarding General and
Personal Belief in a Just World (Dalbert, 1999) during class time, in multiple random
orders.

Academic achievement was measured as grade point average (GPA) and reported
by students themselves. General BJW was measured using General belief in Just World
Scale (Dalbert, Montada & Schmitt, 1987). This scale comprises six items and intends
to measure the world is generally a just place (e.g., “I think basically the world is just”;
a = 0.80). Personal BJW was measured using Dalbert’s (1999) seven-item Personal
Belief in a Just World Scale (“I am usually treated fairly”; a = 0.70). This scale intends to
measure that, overall, events are in one’s life are just. For both scales, items are
measured on 5-point Likert scales (1 = strongly disagree; 5=strongly agree) with higher
scores indicating greater endorsement of personal and general belief in a just world.

The scales were adapted into Russian language for the Kyrgyz participants (Cirak
Karadag & Akgun, 2016). Cronbach’s alfa value of the General BJW was .71 and of the
Personal BJW was .79. For the current study, a = .70 for the Personal BJW; a = .80
for General BJW. Confirmatory factor analysis was also conducted for the scales in this
study, shown in the Figure 1.
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Procedure

The data were collected during class time. Beforehand, lecturers were contacted
and informed about this study and asked for permission to collect data from attending
students to their lectures. Before the completion of the questionnaire, the participant
were also informed about the purpose of the study and they were assured as to the
data collected would be used for only research purposes. Participants voluntarily filled
the questionnaires in the classrooms, which took around 10 minutes.

Data analysis

The data were analyzed using IBM SPSS version 24. Firstly, descriptive statistics
were provided and then to examine the construct validity of BJW scales confirmatory
factor analysis was performed. Independent samples t-tests were conducted to be able
to examine gender differences in general BJW, personal BJW and academic
achievement. Also, hierarchical regression analyses were performed to be able to
evaluate the predictive effect of general BJW, personal BJW on academic achievement
and moderating effect of gender between BJWs and academic achievement.

Results

Firstly, zero order correlations of the variables were examined. Table 1 displays the
intercorrelations of the variables used in this study. Both general BJW and personal
BJW correlated to academic achievement. As was expected, both BJW scores correlated
with each other.

Table 1

Descriptive Measures, Intercorrelations of the Variables.

X sD 1 2 3
1. Academic achievement 2.85 068 1
2. Personal BJW 25.39 470  .25** 1
3. General BJW 21.06 376 22% 55%* 1

*p <.05. %p <.01. **p <.001

Confirmatory factor analysis

A confirmatory factor analysis was performed using Lisrel 8.8 software to evaluate
the factor structure of the scales with Kyrgyz university students. We included factor
loadings of seven items of personal BJW load on to one latent factor as it was expected,
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and included factor loadings of all six items of general BJW scale on the other latent
factor. Previous research provided evidence that both Just World Scales had positive
correlation (see for example Sutton and Douglas, 2005). Therefore, it was allowed that
both latent factors covariate. The factor structure indicated to a satisfactory fit, x2 (58)
=130.79, p <.001; CFI = .97; RMSEA = .064; SRMR =.056. Path diagram of confirmatory
factor analysis of personal and general BJW is shown in the Figure 1.
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Figure 1. Confirmatory Factor Analysis Results

Gender differences

-

0.68

To assess gender differences in general and personal BJW and academic
achievement scores, we conducted independent t-tests (Research question 1). Results
indicated to significant gender differences in the both just world domains and
academic achievement (see Table 2). Males had higher levels of general and personal
BJW in comparison to females. On the other hand, females were more likely to report
higher levels of academic achievement.
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Table 2

Mean Differences between Men and Women in the General and Personal BJW Scores and
Academic Achievement

Female Male

M SD M SD t df Cohen’s d
Personal BJW 2497 438 26.64 536  -2.68* 294
General BJW 20.58  3.53 2243 404 -3.83"** 296
Academic 291 .64 2.66 .75 2.59* 240

Achievement

Note. n =78 male, 220 female. *p <.05. **p <.01. ***p < .001.

Regression analyses

For the research questions of two, three, four, and five, hierarchical regression
analyses were performed. Before the hierarchical regression analyses, the relevant
assumptions were checked. Preliminary analyses were performed to determine the
variables predicting academic achievement. In our study, the findings showed that
income, mother education and father education did not significantly predict academic
achievement, so these variables were not included in the subsequent analyses. The
scores of Personal and General BJW were standardized before creating interaction
terms. To be able to see the predictive power of gender, BJW variables, and interaction
terms of gender and BJW Personal and gender and BJW General, hierarchical
regression analyses were performed (Table 3). In the first step, gender entered in the
regression. Gender predicted academic achievement significantly, R2= 03, F (1,226) =
6.28,p = .01.

In the second step, the terms general BJW, personal BJW, general BJW x gender
interaction and personal BJW x gender were included in the analysis. In this case, the
predictive power of the model increased significantly, R? change = .18, F (4,222) =
11.208, p = 000. At this stage, it was noted that the general BJW and personal BJW and
gender interaction terms entered with other variables did not predict academic
achievement significantly. However, it was observed that the model did not improve
or even worsened slightly in the analyses performed by subtracting these terms from
the equation. Therefore, they were retained in the model. In the second step, the
common effect of BJW General and gender and BJW personal were related to academic
achievement the most (B =19, p <.01; B =16, p <.05, respectively).
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Table 3
Regression Analysis for Prediction of Academic Achievement
Variables B SE B t p R? AR? — Fva |
1. Step 03 .03 628
Gender 26 10 -16 250 .01
2. Step
Gender 40 10 -25 410 .005
General BJW .06 .05 .09 122 22

Personal BJW 16 05 2 314 o002 20 P 1120

General BJW x gender 19 .0 31 290 .000
Personal BJW xgender ~ _06 05 -09 -87 .21

Based on these results, we calculated the moderation effect of gender on the
relationship between BJW general and academic achievement (see Table 4). In the first
step, gender was added to the analysis only, and it accounted for .03 of variance, R2 =
03, F(1, 234) = 6.79, p = 01. To avoid potentially problematic multicollinearity for
interaction terms, the variables were centred previously, and an interaction term
between gender and BJW general was created (Aiken & West, 1991). In the second step,
the BJW general added to the analysis. Both gender and BJW general accounted for a
significant amount of variance in academic achievement, R? = .10, F (2, 233) =12.24, p
= .001). In the third step, the interaction term between gender and BJW general was
included in the regression model, which accounted for a significant proportion of
variance in academic achievement, R2 = .17, F (3, 232) = 15.05, p = .000, B =.37, p = 000.

Table 4

The Moderator Role of Gender, on the Relationship between JWB General and Academic
Achievement

Variables B SE B t p R? AR?  Fpe

1. Step
Gender .26 14 17 259 .01 0B 08 6.70.
2. Step
gender .34 14 22 345 001 10 .09 12.24
General JWB .18 .06 27 416 .001
3. Step
gender 40 14 26 -416  .000
General JWB 42 .10 63 3.36 001 17 15 15.08
General JWB x .37 12 44 4.34 .000
Gender

Examination of the interaction plot showed that, for male students, as the BJW
general decreased so the GPA decreased. At the high levels of BJW general, both
females and males had close academic achievement scores. For female students,
academic achievement did not show much difference depending on the levels of
general JWB scores (see Figure 2).
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Figure 2. Academic Achievement as a Function of Gender and General BJW
Discussion, Conclusion and Recommendations

In this study, the relationships among gender, personal and general BJW and
student achievement were examined. In line with previous studies (see for a review,
Voyer &Voyer, 2014), gender differences existed in student achievement in favour of
females regarding academic achievement. There were also differences in general and
personal BJWs between males and females. Fulfilling our expectations, the results of
this study showed that high personal and general just world believers also had high
GPAs. Similar to previous studies, such as Dzuka and Dalbert (2002), personal BJW
was endorsed more strongly than general BJW. Additionally, there was an interaction
between gender and general BW] indicating that male participants did not do well
academically if they had low levels of general BJW. Furthermore, we provided
confirmatory factor analysis for the BJW scales, which confirmed the original two-
factor solution.

According to the results of the studies conducted in Europe (see, Correia & Dalbert,
2007; Dalbert & Maes, 2002; Dalbert & Stoeber, 2005, 2006; Peter et al., 2012), the
academic achievement of those with high personal BJW would be high, which applies
to both genders. Our results are mainly in line with the existing research concerning
personal BJW and school achievement. However, regarding general BJW, we found
two different results. Previously, general BJW has not been widely studied in contrast
to personal BJW in relation to academic achievement. In 2000, Dalbert (cited in Peter
et al, 2012) demonstrated that general BJW was not adaptive for academic
achievement. In our study, in the first model, general BJW did not predict academic
achievement either. It might be interpreted that this is due to the high correlation
between general and personal BJW when both variables entered at the same time into

3,5
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the model. On the other hand, in the current study, without personal BJW, general BJW
predicted academic achievement significantly in the moderation analysis. Also, the
moderation model showed that general BJW is important for males to predict
academic achievement in contrast to females (see Figure 1). This finding may indicate
gender differences in dealing with the adversities of societal circumstances in relation
to academic achievement (see, for example, Kim & Calzada, 2019). It seems that males
who find the World generally less just, study less. However, this finding needs further
replication since, to our knowledge, the current study is the first study to demonstrate
this moderation effect of gender between general BJW and academic achievement in
the field. On the other hand, at higher general BJW levels, both gender function
academically equally well.

The present study has some limitations. First of all, this study provides only
correlational evidence for the just world hypothesis and academic achievement.
Therefore, the direction of the relationship cannot be established. Secondly, the current
study has a non-probability sample from only one university, which reduces the ability
of this study to generalize the findings to the broad social strata. Furthermore, the
current study does not consider variables other than gender and family background,
which may interfere with the relationships between BJW and academic achievement.
As Peter et al. (2012) suggested that there might be intrapersonal and school-level
variables that might affect academic achievement. Thus, further research should
include wider classes of variables and participants from various backgrounds.

In conclusion, BJW plays a crucial role in students” academic achievement. The
present study could contribute to the field, providing additional evidence regarding
the relationships among BJW, gender, and academic achievement from the university
students living in a relatively less studied society in Central Asia. This study replicated
the findings obtained from students of secondary education in western societies that
there is a positive relationship between BJW and academic achievement. Also, it
supported the established finding that there is a difference between males and females
in academic achievement in favour of female students. This study demonstrated that
gender plays a moderator role between general BJW and academic achievement,
which is, to our knowledge, unique to the current study. As it is evident from the past
and present research, justice beliefs are important predictors of academic achievement.
Therefore, school teachers and lecturers should provide just practices, such as fair
amount of support for each student and just evaluation for exam papers. Also, school
educational personal should support a just school environment and be sensitive to
students’ personal evaluations for justice practices.
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Adil Diinya Inanci, Cinsiyet ve Akademik Basar1
Ataf:

Karadag, S. C. (2020). Beliefs in a just world, gender and academic achievement.
Eurasian ~ Journal — of  Educational — Research ~ 90, 227-242, DOL
10.14689/ ejer.2020.90.12

Ozet

Problem durumu: Adil diinya inanci hipotezine gore, insanlar, baslarina gelen seyleri
hak ettiklerine hak ettikleri seylerin de baslarina geldigine inanmaya
gtidiilenmislerdir. Bir bireysel farklilik degiskeni olarak Adil Diinya Inanc1 (ADI) bir
cok psikolojik fenomeni etkilemektedir. Ornegin, ADI insanlarin kendileri digindaki
diinyaya gitivenlerini artirmaktadir. Bununla iligkili olarak, dis diinyaya gtiven duyan
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ve olacaklar1 kestirebilen insanlarin giinlilk sorunlarla basa ¢ikmalar:
kolaylasmaktadir.  Hareketlerimizin 6ngoriilebilir sonuclar dogurduguna dair
inancimiz, bizim plan ve program yapmamiz, dolayisi ile gelecege doniik yatirim
yapmamiz ve basarili olmamiz konusunda y6nlendirici olmaktadir. Alan yazinda ADI
ve akademik basariy1 arastiran sinirl sayida ¢alisma bu iki degisken arasinda iliski
olduguna yonelik bulgular vermistir. Ancak bu calismalar daha ¢ok batili
katihimcilarla ytirtatiilmistiir. Ayrica s6z konusu calismalarda cinsiyetin bu iliskideki
rolii ayrintili olarak calistimamustir. Bu baglamda, bizim ¢alismamizda 6rneklem, daha
once bu konuda hig ¢alisiilmamis olan ve Bat1 ya gore daha toplulukcu olacagi tahmin
edilen Kirgizistan da yasayan 6grencilerden olusmaktadir ve cinsiyetin diizenleyici
rolii arastirilmaktadir.

Aragtirmanmin Amaci: Bu calismanin birinci ve temel amaci, genel ve kisisel adil diinya
inanglariin akademik performans tizerine olan etkisini, arastirmaktir. ikinci olarak da
cinsiyet farklar1 ve cinsiyetin ADI ile akademik basar1 arasmdaki iliskide bir roliiniin
olup olmadigini gostermektir. Ugtincti ve son olarak ise, bu calismada kullanilan
Olgeklerin baz1 teknik 6zelliklerini sunmaktir.

Arastirmamn Yontemi: Tarama modelindeki bu arastirmada degiskenler aras iliski
calisilmaktadir. Sosyal bilimler (iktisadi Idari Bilimler, Tarih, Edebiyat ve Iletisim
Bilimleri) alaninda 6grenim goren 302 tiniversite 6grencisi arastirmaya katilmustir.
Ogrencilerden 224’ i kadm, 781 erkektir. Ortalama yas 20.89 (SS= 1.80) dir. Veri
toplamada, cinsiyet, yas, ebeveyn egitim durumu, gelir diizeyi ve agirlikli genel not
ortalamasi (AGNO) ile ilgili sorular1 iceren demografik bilgi formu ve Adil Diinya
fnanct Olgekleri kullanilmistir. Ogrenci basarisi AGNO olarak kabul edilmistir ve
ogrencilerin kendileri tarafindan bildirilmistir. Adil Diinya Inanc1 Olgekleri, Likert
tipinde, alt1 maddelik Genel Adil Diinya Inanci (General Belief in a Just World) ve
yedi maddelik Kisisel Adil Diinya Inanci (Personal Belief in a Just World)
olgeklerinden olusmaktadir. Genel Adil Diinya Inanc Olgegi, bireyin genelde
diinyanin adil bir yer olduguna iliskin inanglarin1 6lgmektedir (6rn., Temel olarak
diinyanin adil bir yer oldugunu diistiniiyorum). Kisisel Adil Diinya Inanci Olceg;i ise
bireyin hayatindaki olaylarin adil olduguna iliskin inanglarim 6l¢meyi
hedeflemektedir (6rn., Bana genel olarak adil davranilmistir).

Arastirmamn Bulgulari: Bizim ¢alismamizin asil amact olan Adil Diinya Inanclarinin
yordayici etkilerinin olup olmadigini gormek i¢in cinsiyet, genel ADI, Kisisel ADI ve
etkilesim terimlerinin icinde oldugu hiyerarsik regresyon analizi uygulanmustir.
Birinci adimda yalnizca cinsiyet analize eklenmistir. Tek basina girilen cinsiyetin
akademik basariy1 anlamli bir bigimde yordamadig1 goriilmistiir. Tkinci adimda ise
Genel ADI, Kisisel ADI, Genel ADI x cinsiyet (interaction) ve Kisisel ADI x cinsiyet
terimleri analize dahil edilmistir. Bu durumda modelin yordayiciligi anlamli bir
bicimde artmustir, p < .001. Bu asamada diger degiskenlerle birlikte girilen Genel ADI
ve Kisisel ADI ve cinsiyet etkilesim terimlerinin akademik basariy1 anlamli bir bicimde
yordamadiklar: dikkati ¢ekmistir. Ancak bu terimlerin denklemden cikarilarak
yapildig1 analizlerde modelin iyilesmedigi hatta hafifce kotiilestigi gozlenmistir.
Bundan dolay1 modelde tutulmuslardir. Ikinci adimda denkleme giren Genel Adalet
ve cinsiyetin ortak etkisi ve Kisisel ADI akademik basariyla en fazla iligkili
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bulunmuslardir, (sirastyla p <.01; p <.05). Ayrica bu calismada akademik basar: (p
< .05), genel ADI (p < .001) ve bireysel ADI (p < .01) agisindan cinsiyetler arasinda
anlamli farklar bulunmustur. Dogrulayic1 faktdr analizinde, Adil Diinya Olceklerinin
orijinallerinde oldugu gibi bireysel ADI ve genel ADI olarak ayri ayr birer faktor
yapilart oldugu desteklenmistir. Bizim calismamizda Kisisel Adil Diinya Inanc
Olgeginin Cronbach alfa i¢ tutarlik katsayisi .70, Genel Adil Diinya Inanct Olgegi icin
a = .80 olarak bulunmustur.

Arastirmamn Sonug ve Onerileri: Bu arastirmada genel ve kisisel adil diinya inanglariin
akademik basariy1 yordadigr bulunmustur. Adil diinya inanglar1 arttik¢a akademik
basar1 da artmaktadir. Ayrica genel ADI nin erkeklerin akademik ortalamasim
kizlardan daha fazla etkiledigi yani cinsiyetin diizenleyici etkisinin oldugu
gozlemlenmistir. Bu bulgu alan yazm i¢in yenidir, sonraki ¢alismalarla desteklenmesi
gerekmektedir. Bunlara ilaveten kizlar ve erkekler arasinda, akademik basari, genel ve
kisisel adil diinya inanglar1 agisindan farklar oldugu tespit edilmistir. Akademik basar1
farklar1 alan yazinda yerlesik bir bulgu durumundadir. Kullanilan 6lgeklerin orijinal
faktor yapilarinin bu arastirmanin 6rneklemine katilan Kirgiz 6grencilerde de
dogrulandig1 gozlenmistir. Dolayist ile bu kiiltiirde kullanilabilecegi izlenimi
edinilmistir. Adil diinya inanglar1 akademik basar1 icin énemli goriinmektedir, bu
nedenle okullarda ve niversitelerde Ogrenciler ile c¢alisanlarin adaletli
uygulamalarmin 6zel olarak vurgulanmasi yerinde olabilir. Ogrencilerin adalet
degerlendirmelerinin siibjektif olabilecegi de g6z tniinde bulundurularak, adaletli bir
ogrenci degerlendirme ve destek stireci ytirtitilmelidir. Kizlar ve erkeklerde adil
diinya inanglarmin farkli isleyip islemedigi sonraki ¢alismalarda da sorgulanmali ve
nedenleri arastirilmalidir.

Anahtar Kelimeler: genel adil diinya inanci, kisisel adil diinya inanci, akademik basari,
cinsiyet, Kirgiz tiniversite 6grencileri.
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Appendix
Table 1
Personal and General Belief in a Just World Scale Items in Russian and English.
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Personal Belief in a Just World Scale

1. B KOHIIe KOHIIOB, 5 BEPIO, YTO 3aCITy XK
(a) Bce, YTO CO MHOVI CJTy4aJIOCh.

I believe that, by and large, I deserve what
happens to me

2. B 1ej10M, OTHOILIEHVE JIIOZE KO MHe
OBUIO CIIpaBeIVBbIM.

I am usually treated fairly.

3. Bo MHOTUMX CTydasix s HoTydas(a) To,
YTO 3aCITyXKMBasI(a).

I believe that I ussually get what I deserve.

4. B ob1ieM, TO, 9TO IIPOVCXOINUT CO MHOVL,
3aKOHOMEPHO.

I believe that most of the things that
happen in my life are fair.

5. Ciayuam HecmpaBeJIMBOCTVI B MoOem
JKM3HW — 3TO UCKITIOYEeHVISL.

In my life injustice is the exception rather
than the rule.

6. MHorme coObITMS B MOeWM XWU3HU
ITPOM3OIIUTN CIIPABEIUINBO.

Overall, events in my life are just

7. 51 npymar, 4TOo MHOTIMe pelleHus,
Kacarolamecss Moel  XWM3HWM, BIIOJIHE
CIIpaBeJIVIBbL.

I think that important decisions that are
made concerning me are usually just.
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General Belief in a Just World Scale

1. ’I Bepro, UTO HaIll MUP CIIpaBeJIVB.

I think that basically the world is a just
place

2. 51 Bepro, 4TO JIFOOM B KOHIIE KOHIIOB
IIOJIy49aloT TO, YTO OHM 3aCITy>KIJINA.

I beleive that by and large, people get
what they deserve

3. 51 yBepeH (a), UTO CIIpaBeIJIMBOCTHb
BOCTOP>KECTBYET Hayl
HeCIpaBeJINBOCTEIO.

I'am confident that justice always prevails
over injustice

4. 51 Bepro, 9TO B OyIyIIleM JIIOM ofjeprKaT
rmobery Haj, HeCIIpaBeTNBOCTHIO.

I'am convinced that in the long run people
will be compensated for injustices.

5. 51 Bepro, WTO HeCHpaBeIMBOCTL (B
IIeJIOBOTI, TIOJIUTYECKOTL
JKVU3HM) SBJISIeTCS WCK/IIOYEHMeM, a He
IIPaBWIOM.

CeMeITHOT1,

I firmly believe that injustices in all areas
of life (e.g., professional, family, politic)
are the exception rather than the rule.

6. 51 Bepro, UTO JIIOOAM CBOVICTBEHHEH
OOBeKTMBHBINI IOOXOH K IIPUHSTUIO
pemeHm.

I think people try to be fair when making
important decisions.




